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ФИЛОСОФИЯ РАЦИОНАЛЬНОСТИ КАК  
МЕТОДОЛОГИЧЕСКАЯ ОСНОВА РАЦИОНАЛЬНОЙ  

МЕТОДИКИ ОБУЧЕНИЯ ИНОЯЗЫЧНОЙ  
КОММУНИКАТИВНОЙ КОМПЕТЕНЦИИ 

 
В данной статье предпринята попытка экстраполировать положения фило-
софии рациональности в исследовательское поле лингводидактики. Разра-
ботанная автором рациональная методика обучения иноязычной коммуни-
кативной компетенции включает три базовых концепта: рациональность-
когнитивность-продуктивность.  
Ключевые слова: обучение иностранным языкам, иноязычная коммуни-
кативная компетенция, рациональность, когнитивность, продуктивность. 
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PHILOSOTHY OF RATIONALITY AS A METHODOLOGICAL 
BASIS OF RATIONAL METHODOLOGY OF TEACHING  

FOREIGN LANGUAGE COMMUNICATIVE COMPETENCE 
 

This article attempts to extrapolate the provisions of philosophy of rationality 
to the research field of linguodidactics. Developed by the author the rational 
methodology of teaching foreign language communicative competence comprises 
three basic concepts: rationality-cognitivity-productivity.  
Keywords: foreign language teaching, foreign language communicative compe-
tence, rationality, cognitivity, productivity. 
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Theory of rationality has always attracted the attention of researchers from different 
areas of scientific knowledge, including representatives of pedagogical sciences, since rational-
ity is always associated with something reasonable, expedient and more perfect.  

As early as a quarter of a century ago, S.F. Shatilov wrote about the need to establish 
rational methodology of foreign language teaching, emphasizing that this methodology should 
take into account actual conditions and factors affecting the success of learning, justifying 
irrationality of (existing in that period of time) the concept of learning foreign languages in 
secondary schools. The author extensively argued against inexpedient use of techniques and 
methods of teaching foreign languages, inadequate to the conditions and objectives [1]. 

The key concepts of the philosophy of rationality are rationality, cognition and 
productivity. 

Let’s consider each of them from methodological viewpoint of rational methodology of 
teaching foreign language communicative competence. 

Rationality – is a concept that is interpreted differently in philosophy. In particular, 
according to Max Weber, as expediency or purposeful or goal oriented rationality; according 
to R. Carnap, as the maximum expected utility, Encyclopedic Dictionary interprets rationali-
ty as a comparative evaluation of knowledge, contradistinguished from its absolute evalua-
tion [2]. 

In applied researches rationality, in accordance with its Latin origin «ratio», is under-
stood as something more perfected and productive. Most often, rationality is interpreted as 
conformity to the laws of reason – the laws of logic, methodological standards and rules. 
What corresponds to the logical and methodological standards is rational, what violates these 
standards – nonrational or even irrational. Some authors (A.L. Blinov, V.N. Porus, V.B. 
Shneider) imply expediency by rationality: what contributes to the goal is rationality, what 
prevents from achieving it - nonrationality. 

V.N. Karpovich, analyzing the concept of "rational", sets off differences in meaning 
when using this term in various sciences: "economists associate rational with effectiveness 
(rational economic behavior, e.g. investment, as opposed to nonrational behavior), philoso-
phers - with mind (e.g. rational knowledge, as opposed to sensual)" [3].  

Until recently it was thought that the model of rational activity is science and scien-
tific activity. All other areas of human activity are rational only to the extent that they are 
based on scientific knowledge and methods. It is currently recognized that each area of activ-
ity has its own standards of rationality, that do not always coincide with scientific ones, so 
we can speak of rationality in the arts, in politics, in management, and so on [4]. We have 
attempted to extrapolate the viewpoints of the philosophy of rationality to linguodidactic is-
sues. What is meant here, therefore, are features of rationality of methodology of teaching 
foreign languages. One of the objectives of the study is identification and argumentation of 
features of rational methodology. For this purpose let’s turn to the primary philosophical 
sources. 

Constructive is the idea of V.N. Porus that through "rationality" such concepts as "ef-
fectiveness" and "efficiency" are defined, i.e. what is effective and efficient is rational [5]. 

Hence, efficient and effective actions that lead to the achievement of an object in view 
are expedient. If rationality is expediency then, in the author's opinion, a successful action 
can be considered the measure of expediency. Rationality as a fundamental characteristic of 
human activity V.N. Porus describes as a cultural value that at the same time has a meth-
odological and axiological dimension. The author emphasizes that methodological implica-
tions of rationality cannot be separated from axiological ones and vice versa without signifi-
cant loss. When scientific rationality is interpreted as a system of regulatory means (laws, 
regulations, rules and evaluation criteria), accepted and universally valid in scientific com-
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munity, this concept acquires the exact value and methodological significance. However, this 
interpretation is a model of scientific activity (in its intellectual aspect) or methodological 
image of science, therefore, it is necessary to distinguish between scientific rationality and its 
methodological model. Models of scientific rationality are developed by methodologists and 
philosophers, on the basis of different tasks: for determining rational organization of "ready" 
scientific knowledge, for rational comprehension of processes of knowledge reproduction and 
learning, for determining rationality of scientific growth, development (Ibid.). 

 For the subject of our research the idea that rationality is a fundamental characteris-
tic of human activity acquires methodological significance: «the rational bases of the individ-
ual existence of human being are: integrated due to thinking consciousness; systemically or-
ganized rational worldview as a form of holistic consciousness uniting the character and 
sameness; fully interacting sides of thinking – mind and reason; "smart" feelings in which 
events are experienced with regard to their worldview values" [6]. If D.B. Puchkov in his 
model of rationality of individual existence focuses on reflection, then J. Rawls brings pur-
posefulness as the characteristics of rational behavior to the forefront: «it is assumed that 
rational person has a conformal set of preferences with regard to opportunities available to it. 
It prioritizes these opportunities, depending on how they serve its objectives. It follows the 
plan that will satisfy more wants, and has good chances for successful implementation» [7]. 
Thus, individual existence of human being is inextricably linked with the phenomenon of ra-
tionality that permeates all spheres of human life and activities, including cognitive activity.  

As is clear from all the above, in liguodidactic paradigm rationality should justifiably 
be interpreted as efficiency, and as expediency, and also as productivity, and also as effec-
tiveness and also as purposefulness of the process of learning in order to achieve the stated 
objective. 

In the process of learning a foreign language «educational cognition is implemented 
that is based on specially selected and pedagogically processed data, organized as a coherent 
system of increasingly progressive and deepening knowledge» [8]. At the same time, the sub-
ject can arrange cognitive efforts by himself, and overcome the process of reflection and cog-
nition also by himself, step by step, relying on the past and the current experience, on ra-
tional and nonrational mental acts [9]. 

On the basis of the above mentioned philosophical postulate, we enunciate a substan-
tial theoretical tenet of the rational methodology of teaching foreign language communicative 
competence, namely: teaching methodology can be fully rational if it provides: 
1) organized learning within the classroom under the guidance of a teacher; 
2) learners' self-study based on electronic (multimedia) textbook in accordance with their in-
dividual educational routes and the rate of advancement on it. 

The fundamental in the interpretation of rationality as a process that ensures mastery 
of foreign language competence is characterization of mental activity that uses conscious 
forms and methods in advancement to the goal [10], herein appears the essence of rationality 
in the liguodidactic paradigm. The prerequisite for the conceptualization of rational method-
ology is the following assumption: rational performance of effective, efficient and expedient 
actions by students for the purpose of mastery of foreign language communicative compe-
tence leads to the achievement of the goal - improvement of the quality of foreign language 
acquisition, however to obtain this, it is necessary to provide students with rational, in other 
words efficient and effective learning tools. 

Rational evidence can be changed under the influence of practical results, in the case 
of foreign language teaching practice in particular circumstances and aspiration (motivation) 
to achieve effective results. M.S. Bedke opposes the conceptual priority of rationality and 
pursuit of the objective in favor of the conceptual priority of motives. The author defines the 
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meaning of rationality as procedural (methodological) rationality, which is associated with 
the pursuit of the objective, where the latter is rational to the extent to which a person is 
motivated to act in accordance with it [11]. Rational influence of motives conditions the pos-
session of rational reflexivity. C. Rovane is convinced that a person is not just rational, 
he/she possesses full reflexive rationality while the only universal requirement that rationali-
ty imposes on people is the achievement of absolute rational unity within themselves (within 
their capabilities) [12]. This is the course of action and thought, which specifies the internal 
worldview in human mind, to better fit the real environment, i.e., rational way of thinking 
that leads to rational decision-making. This process typically considers the following factors: 
- current state of things, as well as psychological, social and emotional state of a person; 
- probable consequences of choice (if consequences are not determined for certain, their prob-
ability is estimated using the foundations of the theory of probability); 
- a choice is based on determining the probability data and on the amount of benefits derived 
from the consequences of each possible choice [13]. 

Thus, any rational activity presupposes freedom to choose between different rational 
and irrational options. From this conclusion follows the most important methodological pos-
tulate that rational methodology of teaching foreign language communicative competence is 
implemented both by rational and irrational teaching actions of a teacher and learning ac-
tions of a learner. And what is irrational in philosophy can be productive in methodology of 
foreign language teaching. 

It should be noted that modern students in educational activity are pragmatic, ration-
al and irrational at the same time, including acquisition of foreign language communicative 
competence. For students the factors of success in life is practice-oriented 
knowledge therefore students tend to learn a foreign language to improve their competitive-
ness in labor market, as they believe, in the most rational way. In fact, the process of master-
ing foreign language communicative competence is by no means always rational. Quite often 
there is the so-called false rationality, when students consider themselves quite rational, but 
in reality a contrario. A typical example of false rationality of learning activities is translit-
eration of foreign-language texts by the Russian alphabet letters. 

Rationality of methodology is reflected in the choice of language means of expression. 
In the eye of P. Shafto and N.D. Goodman, rational learning provides an opportunity to se-
lect language means of expression with minimal interference of a teacher. Furthermore, ac-
cording to the authors, learning is rational when students use information provided by a 
teacher in the most rational manner by means of logical conclusions and reasoning [14]. 

A.L. Blinov, exploring the theory of instrumental rationality, defines this concept as 
«… compliance of means towards the objective. The objective is taken as a given – 
its reasonableness is beyond question. Only means can be discussed and chosen – actions 
which lead (or do not lead) to the achievement of an objective. If an action leads to the spec-
ified objective – it is instrumentally rational; if not – irrational» [15]. In Russian, instrumen-
tal rationality, according to an observation of A.L. Blinov, can be roughly characterized in 
one word – "expediency" (Ibid.). 

Methodological perspective of study of rationality implies not just finding rational 
methods and techniques of foreign language teaching, but the establishment of conceptual 
provisions and conditions of the process of acquisition of foreign language communicative 
competence by learners, its normative foundations. 

The development of rational methodology thus requires the search of normative as-
pects in the process of mastering foreign language communicative competence by students. 
As is well known, "the normative results from ordinary explanations, their sequence. There 
are no liabilities and obligations in facts. But connection with activities leads facts to norms. 
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Hence there are requirements. They do not just directly determine the behavior, but regulate 
it normatively …» [16]. This quotation explains the possibility of application of normativity 
to methodology of teaching foreign languages, when certain facts, uncoordinated learning ac-
tivities in the learning process are transformed, on the one hand into its normative catego-
ries, and on the other, regulate it, and that is a fact of manifestation of rationality. 

Cognitivity. There have been attempts in the methodology of teaching foreign lan-
guages to rationalize the process of mastering foreign language communicative competence 
from the perspective of cognitive learning. In particular, N.C. Ellis, the author of associative 
cognitive system CREED (Constructivity, Rationality, Exemplarity, Consistency и Dialecti-
calism) states that the process of learning / teaching a second foreign language is controlled 
by the same principles of associative and cognitive learning, which underlie the rest of human 
knowledge, i.e. based on the principles of rationality, exemplarity, consistency and dialecti-
calism. Learning a language involves mastering constructions that reflect the linguistic form 
and function of linguistic phenomena. Mastering foreign language competences stems from a 
dynamic system, which is conditioned by a repetition rate of memorized patterns / construc-
tions and their use in exercises, and their use is a dynamic contextualized activation. Fre-
quency, novelty and context are the three most fundamental factors affecting the acquisition 
of linguistic phenomena. Rationality is manifested in an optimal reflection of the ways of 
mastering the first foreign language, the associative foundations of a language allow users to 
be rational in the sense that their mental models of language experience are optimal [17]. 

As is known, the process of formation of foreign language communicative competence 
is ensured by functioning of cognitive mechanisms: «successful foreign language acquisition as 
a combination of different kinds of knowledge (about the language system and its units, so-
cial realm and culture of the foreign language-speaking country) is ensured by a complex of 
cognitive processes what allows us to consider the concept of cognition as central in teaching 
foreign languages» [18]. Furthermore, cognitivity is interpreted as a characteristic of a learn-
er - an active subject of cognition, guided by purposeful activity and focused on achieving 
the desired result.  

Cognitive mechanisms provide different levels of implementation of rational methodol-
ogy: 
1. level of actualization of cognitive mechanisms; 
2. level of actualization of foreign language communicative ability that is ensured by "teach-
ing cognition"; 
3. level of activation of mechanisms of learning activity, involving manifestation of activity of 
the subject of cognition; 
4. level of implementation of foreign language speech activity in classroom intercultural 
communication.     

Cognitivity and rationality in lingvodidactics are the foundation of cognitive teaching 
technologies as algorithms to achieve the objectives of subjects of learning, relying on data on 
the processes of cognition, learning, communication, information processing [19].  

Thus, at the bottom of application by learners of rational or irrational learning activi-
ties are cognitive processes. Their actualization in the learning process is a prerequisite for 
perception of learners as persons actively involved in the cognitive process. 

Productivity – is a concept that integrates characteristics such as rationality, efficien-
cy, purposefulness, expediency.  

Indeed, in the center of rationality is the idea of achieving a certain goal, the result of 
which becomes a product made by selecting the best actions, options, models, etc. According 
to A.V. Rubtsova, "the result or product of creative , that is productive foreign-language ac-
tivity is, on the one hand, acquisition of skills of independent foreign language studying using 
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linguodidactic technologies, and on the other hand, development of certain spiritual values, 
self-creation, self-construction, i.e. acquisition of individual personal experience and moving 
ahead in development " [20]. 

Productivity, therefore, is relevant to the focus on achieving results, but with the most 
rational methods of activity. Productivity, in the context of foreign language teaching meth-
odology, broadens the capability of representation of learning objectives, differentiates them 
into internal and external. «To characterize the objectives / results of productive foreign 
language activity it is appropriate to use the concepts of "personal (internal) goals of a 
learner", "personal (internal) content", "personal educational product"». «"External" – nor-
matively set learning objectives».  

Thus, productivity in acquiring foreign language communicative competence by learn-
ers, instructional teacher's activities is an essential indicator of rational methodology: 
productivity does not only ensure the achievement of the required result, but it «includes 
generalized methods of educational activity and general methods of learning a new language: 
reflective assessment of one's own capabilities and results, correlation of real needs with an 
educational task, assessment of one's own foreign language verbal experience, reflection on 
learning experiences and techniques used, and formation of an effective individual style of 
mastering a foreign language» (Ibid.).  

In rational methodology productivity is transformed into procedural category, allowing 
to monitor the activities of learners and teachers, implemented to achieve these goals and, 
therefore, to identify manifestations of rationality in the educational process. «Productivity 
appears as a process and as a final total result of formation and development of personality, 
capable of self-education and self-development, which is ultimately intended to provide pro-
fessional and communicatively adequate level of language proficiency of university gradu-
ates» [21].  

Productive foreign language educational activities as "the ability of a learner to inde-
pendently manage educational and cognitive processes of learning a foreign language" [22] is 
the result of rational organization of educational process in which a significant role is played 
by learner autonomy. It becomes the basis for differentiation of rational methods in accord-
ance with goals, objectives, conditions, etc. of learning. 

We can assume that rationality - cognitivity - productivity are the three attributes of 
rational methodology, ensuring the success of educational activity of a teacher and learning 
activity of a student. 

Thus, rational activity must be supported by motivated well-founded norms of doing 
exercises for mastering foreign language communicative competence and be implemented in 
accordance with algorithmic program, leading to an increase in the level and quality of pos-
session of foreign language competences. Rationality in learning foreign language communica-
tive competence of students in the conditions of non-linguistic university is manifested in fa-
cilitation of the process of mastering by students of the most rational for their cognitive 
strategies (practical rationality) leading to fluency in a foreign language. 

The study of philosophical concept of rationality and basic provisions of productive 
approach enables to assert that they can serve as a theoretical basis for rational methodology 
of teaching foreign languages to students of non-linguistic specialties, as rationality is the 
main strategy in optimization of the process of learning / teaching / acquisition of foreign 
language communicative competence. 
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