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ОБУЧЕНИЕ СТУДЕНТОВ АУДИРОВАНИЮ ИНОЯЗЫЧНОЙ 
РЕЧИ 

 
Аудирование играет важную роль в когнитивных процессах, формирую
щих навыки иноязычной разговорной речи, и рассматривается в методике 
обучения иностранным языкам как один из базовых компонентов форми
рования иноязычной коммуникативной компетенции. Аудирование –не 
только извлечение смысла из потока речи. Это процесс сопоставления речи 
с уже известной информацией по данной теме. Повышая знания студентов 
о способах обучения восприятию речи на слух, преподаватели способству
ют развитию уверенности обучающихся в ситуациях общения, возникаю
щих вне аудитории, и создают основу для формирования иноязычной ком
муникативной компетенции.  
Ключевые слова: аудирование, обучение иностранным языкам, метаког
нитивные/когнитивные/социальноаффективные стратегии, восходя
щие/нисходящие стратегии. 

 
O. V. Nefyodov 

TEACHING LISTENING COMPREHENSIONIN EFL              
CLASSROOM 

 
Listening comprehension plays an important role in cognitive processes that 
forms foreign language speech habits, and is considered as one of the basic 
components in the formation of a foreign language communicative competence 
in the methodology of teaching foreign languages. Listening comprehension is 
not only the extraction of meaning from the speech flow. This is the process of 
correlation of speech with the already known information on the topic. Improv
ing students' knowledge about the ways of learning speech perception, teachers 
contribute to the development of students' confidence in communication situa
tions that arise outside the classroom, and form the basis for the formation of a 
communicative competence in a foreign language.  
Keywords: listening comprehension, foreign language teaching, metacogni
tive/cognitive/socioaffective strategies, bottomup/topdown strategies 
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Listening comprehension is more than extracting meaning from an incoming voice 
stream. This is the process of comparing speech with what the listeners already know about 
the topic. Therefore, when listeners know the context of a text or an utterance, the process is 
greatly facilitated because listeners can activate preliminary knowledge and draw the appro
priate conclusions essential for understanding the message[1].Thus, teachers should encourage 
students to organize their thoughts, activate the appropriate initial knowledge for under
standing and forecasting in the process of preparation for listening. This greatly reduces the 
difficulty of comprehension by listeners[2]. 

Listening is an invisible mental process, which makes it difficult to describe it. Listen
ers must distinguish sounds, understand vocabulary and grammatical structures, interpret 
accentuated positions and intention, retain in memory and interpret it both in the immediate 
and in broader sociocultural context of the utterance[3]. Listeners do not pay attention to 
everything – they listen selectively, in accordance with the purpose of the task. This, in turn, 
determines the type of listening required and the way that listeners approach the task[2]. 

Listening is differently determined by different academics. Chastain [4]defined the 
purpose of listening as the ability to understand native speech at normal speed in an un
structured situation. Morley [5]defined it as including not only basic auditory recognition of 
sounds and auditory recognition of grammar, but also reauditorizing, extracting important 
information, memorizing it and communicating with everything related to processing or me
diating between a sound and building of the meaning. Goss [6]stated that listening is the 
process of capturing what you hear and organizing it into verbal units to which you can ap
ply the meaning.    

G. Brown and G. Yule believe that listening can mean that a person understands that 
he has heard. However, in teaching EFL it is often assumed that the listener can repeat the 
text even if s/he can reproduce the sound without real understanding[7].  

Dirven and OakeshottTaylor describe listening as follows: the term speech perception 
is a typical product of teaching methodology and is compared in phonetic and psycholinguis
tic studies with expressions such as oral speech comprehension, comprehension of colloquial 
speech, speech recognition and speech perception[8].  

Bowen, Madsen and Hilferty believe that listening goes with and interprets spoken 
language. Students should be able to hear oral speech in English, segment the stream of 
sounds, group them into lexical and syntactic units (words, phrases, sentences) and under
stand the message that they deliver[9].  

James explains that listening is closely intertwined with other language skills. Listen
ing is not a skill, but a set of skills and all of them are characterized by the fact that they 
include auditory comprehension of verbal signals. Listening is not passive. A person can hear 
without listening. His/her shortterm memory can completely decline some incoming sounds 
but focus on others. This implies a dynamic interaction between the perception of sounds 
and the concentration on the content[10]. 

Listening comprehension in a broad sense is defined by M. Rost as the process of re
ception of what the speaker actually says (receptive orientation); construction and represen
tation of meaning (constructive orientation); discussion of meaning with the speaker and re
sponse (joint orientation); creation of meaning through involvement, imagination and empa
thy (transformative orientation)[11]. 

Listening comprehension is a series of processes that depend on the acquisition of lis
tening skills. To understand utterances in a foreign language, students must rely on their 
knowledge of phonetics, syntax, vocabulary, culture of the language under study and audito
ry memory and apply this knowledge simultaneously, listening at a natural rate of speech 
[12]. 
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Listening skills can be divided into macro and micro skills. Rivers and Temperley 
claim that the ultimate goal of listening is the use of the macro language. They define macro 
language as knowledge of the elements of a language and their potential combinations; the 
study of microlanguage is only a means to achieve this goal[13]. Brown and Yule [7]stated 
that the purpose of listening comprehension should be to intelligently interpret what the stu
dent hears, but does not necessarily process each word.  

Micro level listening can consist of a combination of microskills, each of which can 
perform a different function in different circumstances. Rivers [14]singled out four compo
nents of listening comprehension: perception, choice, anticipation and memory. Alongside 
this, she listed a number of skills necessary for speech comprehension. Valette[15]lists three 
factors influencing the development of listening skills, requiring: distinguishing sounds, com
prehending individual elements and general comprehension. Although native speakers per
ceive listening as a natural simple operation, those who begin to learn a foreign language 
should develop proficiency in each of the three areas.  

Richards [16]specified three levels of processing involved in listening: propositional 
identification, interpretation of illocutionary force, and activation of real world knowledge. 

J.C. Richards distinguishes interactional and transactional goal of communication. In
teractional language use is socially oriented, existing mainly to meet the social needs of par
ticipants, for example, conversation on general topics and casual conversation. Therefore, in
teractional listening is highly contextual and bidirectional, including interaction with the 
speaker. On the other hand, the transactional use of language is more messageoriented and 
is primarily used to convey information, for example, news broadcasts and lectures. Unlike 
interactional listening, transactional listening requires an accurate understanding of the mes
sage without the possibility of its clarification by the speaker (oneway listening). Knowledge 
of the communicative purpose of a text or statement will help the listener determine for what 
purpose to listen and, therefore, what processes to activate. As with the benefits of 
knowledge of the context, knowing the purpose of listening also significantly reduces the bur
den of understanding, because the listener knows that he needs to listen to something very 
specific, rather than trying to understand each word[17]. 

Listeners use metacognitive, cognitive and socioaffective strategies to facilitate com
prehension and improve learning. Metacognitive strategies are important because they con
trol, regulate or guide the process of language learning. Cognitive strategies control the ma
terial under study or apply a particular technique to a listening comprehension task. Socio
affective strategies represent the methods that listeners use to interact with others in order 
to test understanding or relieve anxiety. Studies show that skilled students use metacognitive 
strategies more often than less prepared ones[18,19]. When listeners know how to analyze lis
tening requirements, activate the processes necessary for listening, make appropriate fore
casts, monitor their comprehension and assess their accomplishment of their approach, they 
use metacognitive knowledge for successful listening comprehension. This is important for the 
development of selfregulated learning[20]. 

Mendelsohn [21]notes that the gap between the interests of students and teachers is 
that the curriculum materials have little impact on the development of metacognitive 
knowledge by increasing students' understanding of the listening processes. It is extremely 
important to teach students to listen. This shifts the emphasis from the result to the process 
of learning from teacher to student, thereby helping learners become selfregulating students. 

Listening plays a very important role in cognitive processes, which form results and 
improve conversational skills. According to J. Rubin, for second / foreign language learners, 
listening is a skill that poses the most serious processing requirements, because students need 
to store information in shortterm memory at the same time as they work on comprehending 
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information and if students can read at leisure, they can’t do this while listening[22].    
M. Rost summed up the importance of listening comprehension in the second language 

acquisition as follows: a. listening is important in learning a foreign language, because it pro
vides the student with input. Without understanding the input at the appropriate level any 
learning simply cannot be done; b. authentic spoken language presents a serious difficulty for 
comprehension, since it is really used by native speakers; c. Listening exercises provide teach
ers with means to attract students' attention to new forms, such as vocabulary, grammar, 
new patterns of interaction[23]. 

There are two different processes associated with listening comprehension. Listeners 
use topdown processes when they use prior knowledge to understand the meaning of a mes
sage. Prior knowledge can be knowledge of the topic, context, type of text, culture or other 
information stored in the longterm memory in the form of a scheme, i.e. in the form of typi
cal sequences or general situations around which knowledge of the world is organized. Listen
ers use keywords and contextual hints to create hypotheses by an experiment.On the other 
hand, listeners also use bottomup processes when they use their linguistic knowledge to un
derstand the meaning of a message. They build meaning from sounds of the lowest level to 
words, grammatical relations and lexical meanings in order to come to the final message. 

Listening comprehension is not topdown or bottomup processing but an interactive, 
interpretative process in which listeners use both prior and linguistic knowledge in compre
hending messages.The intensity with which listeners use this or that process will depend on 
their knowledge of the language, familiarity with the topic and the purpose of listening. For 
instance, listening to understand the basic content includes mainly the topdown process, lis
tening for specific information, includes mainly the bottomup process to perceive all the nec
essary details [2]. 

By increasing students' knowledge of listening skills that require active participation, 
teachers help students develop both the ability and confidence in communicative situations 
that can arise outside the classroom, providing the basis for the formation of a foreign com
municative competence. 

Before listening you should set a goal or determine in advance what you need to listen 
to, whether additional linguistic or basic knowledge is required, whether the text is intro
duced to understand the general meaning or you need to concentrate on words and 
phrases.During and after listening, it is necessary to monitor comprehension by revising as
sumptions and inexact guesses by identifying what is not important for comprehension and 
by repeatedly listening to the task.After listening, you should evaluate comprehension and 
use of strategies, i.e. assess comprehension in a particular task or area, overall results of lis
tening of certain types of tasks, and determine the appropriateness of the strategies used to 
achieve the goals and objectives, and change them if necessary. Listening comprehension 
provides an audio input that serves as the basis for language acquisition allowing students to 
interact in colloquial speech. 

Foreign language teachers instruct students how they can correct their actions while 
listening to solve various situations and determine the types of information they receive while 
listening. They help students develop a set of listening strategies and put together relevant 
strategies with each situation. 

One can use class assignments after listening to test comprehension, evaluate listening 
skills and use listening strategies, and apply the knowledge gained in other contexts. Post
listening tasks can relate to prelistening tasks, such as predicting or can be extended to a 
topic or language of a text, or can convey what students have learned while reading, speak
ing or completing written assignments.In order to ensure a reliable assessment of the quality 
of listening, postlistening assignments should reflect practical use in which students can post 
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information they have received while listening  it must have a goal other than evaluation 
and it must require students to demonstrate a level of listening comprehension when per
forming learning assignments [24]. 

Learning a foreign language is usually associated with speech in this language, and 
students immediately want to speak the language. As for teachers, they are most likely try
ing to immerse students in foreign speech. Children listen to their native language for 
months, before they start speaking. But when a student is taught a foreign language, s/he is 
supposed to speak it from the very beginning. 

Listening should be the first and main skill one needs to acquire when learning a new 
language. Oral speech comprehension is a prerequisite for conversation and should precede 
reproduction but the primary approach to teaching listening is not always taken due to the 
following reasons: listening comprehension is considered a skill that will be acquired natural
ly, while learning to speak and read; there is no precise set of methods for teaching listening;  
listening comprehension is regarded as passive and only casual for learning speaking which is 
seen as active;foreign language teachers were taught grammar, pronunciation, country stud
ies, but not listening.  

Many English language learning programs emphasize the effectiveness of learning oral 
speech and listening comprehension in classroom is touched upon superficially; there is much 
less teaching materials for listening comprehension than for oral speech or reading in text
books. This is because the processes of listening recognition are still not well understood and 
that teachers often assume that students somehow develop listening skills in the process of 
teaching oral speech. 

Some of the reasons for the application of the approach based on teaching listening at 
the initial stage are as follows:listening comprehension lays a cornerstone for future acquisi
tion of foreign language spoken skills;the emphasis on learning listening comprehension and 
reducing the requirements for oral speech at the initial stage of learning contributes to the 
development of linguistic competence and gives better results than the results obtained 
through intensive oral practice.    

Teachers using audiolingual approach begin to teach oral speech even when students 
do not have an understanding of the exercises they have to perform. This causes excessive 
anxiety on the part of students and may further interfere with language skills acquisition. 
This approach is conditioned by the general opinion that learning a language means teaching 
speaking. This ignores the importance of listening comprehension and the fact that commu
nication is a twoway process  first it's necessary to understand what the other person is 
saying before being able to answer [12].  

Of the four language skills, listening and reading are receptive, speaking and writing 
are considered productive. However, this does not mean that students' task is to listen pas
sively. On the contrary, students should retain mental activity to ensure language percep
tion. Some researchers argue that listening is not a passive process, but an active process of 
constructing meaning from a stream of sounds[25, 26]. Listeners do not passively perceive 
words but actively try to understand the facts and feelings in what they hear, paying atten
tion to what the speaker says, to how the speaker speaks, and to the context in which the 
message is transmitted[27].   

Listening skills are not separated, but are interdependent and integrated with each 
other. Rivers and Temperley provide a variety of skills essential in listening: the ability to 
understand a large number of lexical units arising in nonspecialized speech, combined with 
the ability to predict the meaning of unfamiliar or deformed units, on the basis of the con
text; the ability to understand syntactic structures and morphological forms characteristic of 
conversational speech; the ability to track longer units of discourse with syntactic and se
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mantic constraints of more than one sentence, that is, comprehension one sentence depends 
on comprehension one or more elements from previous sentences; the ability to comprehend 
the flow of stressed and unstressed sounds, intonation signals and other signals of oral punc
tuation; the ability to make correct and substantiated conclusions about the social situation, 
speaker's intention or the general context of the utterance; the ability to recognize the speak
er's attitude toward the listener and the subject of the utterance; the ability to identify 
methods and rhetorical devices by which the speaker conveys a message[13]. 

J.C. Richards detailed the micro skills necessary for listening comprehension: the abil
ity to retain chunks of language of different lengths for short periods of time; the ability to 
distinguish the characteristic sounds of the target language; the ability to distinguish stress 
and intonation pattern in order to communicate the information structure of utterances; the 
ability to distinguish the rhythmic structure of the English language; the ability to distin
guish the functions of stress and intonation in order to communicate the information struc
ture of the utterance; the ability to distinguish words in stressed and unstressed positions; 
the ability to distinguish reduced forms of words; the ability to distinguish word boundaries; 
the ability to distinguish typical word order patterns in the target language; the ability to 
recognize the vocabulary used in basic conversational topics[16]. 

In teaching listening comprehension E.A. Nida suggested selective listening, listening 
to only certain components simultaneously. Since people do not try to listen to everything, 
they are selective at listening and deliberately filter out those things that are not important 
or irrelevant. We can not impose an order according to which the student must listen to the 
sentence; the order of functions should be as follows: phonetic features, vocabulary and 
grammar[28]. 

Some listeners rely on only one strategy without changing or adapting it. To more ef
fectively cope with difficult texts, students should understand various strategies. Explana
tion, modeling and regular teaching how to set goals, plan assignments, exercise selfcontrol 
and assess helps students control their listening. Content anticipation, inference, guessing 
and redundancy recognition improve specific listening problems. Encouraging interaction 
with classmates and native speakers through listening extends communicative contexts and 
increases selfconfidence.  

Effective use of strategies does not take place by itself. Although the idea of strategies 
may seem too abstract for students, teachers can help them evaluate the importance of strat
egies by including activities in them, focusing on the listening process. Students can discuss 
what they did to prepare for listening, follow the text, and emphasize key points. The group 
can share personal experiences with various listening assignments and develop a list of effec
tive strategies for different types of texts, expanding it, as their competence grows. To repre
sent a strategy, teacher should make students understand the problem and the way to solve 
it:model the strategy, explaining what to do and why it is useful in this particular case, pro
vide a variety of opportunities for practice in different listening situations;depending on the 
task, we can remind students of the flexibility in choosing strategies and use strategic listen
ing outside the classroom. 

The study of listening comprehension changed the role of the listener from a person 
who passively perceived an oral message to an active participant of an activity. That is, stu
dents take responsibility for their own learning and the way they listen. They interact with 
the text and task on many levels. They create meaning by relying on their schemes and 
switch between bottomup and topdown processes. They use different strategies and skills 
and discuss their effectiveness with their group mates. They rely on metacognitive abilities to 
overcome difficulties and listen outside the classroom. Actively participating in their learning 
needs for listening, students improve their listening performance while learning a foreign lan



 
 «Ученые заметки ТОГУ» Том 8, № 4, 2017 

 

 

http://pnu.edu.ru/media/ejournal/articles-2017/TGU_8_284.pdf 175

guage. 
Another very important issue of active listening is its social aspect. A typical textbook 

for listening, as well as most of the materials prepared by the teacher, contain only recorded 
speech. Thus, students cannot rely on facial expressions and body language to get clues to 
the meaning, and they do not have the opportunity to communicate with the speaker. To get 
closer to the actual listening, students may be grouped together to practice the expression of 
understanding or misunderstanding, asking questions, agreement or disagreement with the 
speaker and interruption when necessary. 

When teachers teach, they often take everything upon themselves. They select educa
tional material, design and define the sequence of assignments, define tasks and determine 
what the right answer is. When several students give the appropriate answer, the teacher 
moves on, without stopping to think about whether the class understands the text, and if 
not, what caused their lack of understanding.When students make mistakes, teachers consid
er it their professional duty to immediately correct them. By doing this, teachers expect that 
they will retain the course of the lesson, and also help students avoid the same mistake in 
the future. This approach allows the teacher to monitor class activities and allows students 
to check the accuracy of their answers, but it is unlikely that this will affect the behavior of 
students in the process of listening.  

In a processoriented classroom, teachers assume the role of a facilitator, assisting but 
not controlling and testing listening. They continue to manage the class, plans, introduces 
and evaluates listening, taking the status of noninterference in listening. Instead of present
ing the correct answer to the students, the teacher directs them, comparing the answers and 
reflecting on the various steps that they took to understand.  

It is important that students receive feedback immediately after completing the as
signment, while they still remember the activities performed. At the same time, teachers 
should not embarrass the weaker learners, so discussing common mistakes and ways to avoid 
them should be impersonal and unbiased. Comments should be transparent and focus on spe
cific strengths and weaknesses and provide tips for improvement. Teachers should start with 
a general positive statement, mention aspects for improvement and end with encouragement 
to stimulate, motivate for further studies and create a friendly environment for listening 
when students are not afraid to try to use new strategies, guess and discuss[29]. 

Authentic audio materials have great potential for solving learning and educational 
tasks when properly organized by teachers. With very informative material, they create an 
atmosphere of real linguistic communication and are able to ensure the successful perception 
of foreign speech by nonnative speakers, and increase the motivation of students to study a 
foreign language. 

The introduction of audio materials in teaching considerably diversifies the process of 
perception and processing of information. Thanks to the computer, the Internet and multi
media that students have an opportunity to take in large amounts of information with its 
subsequent analysis. 
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